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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can prepare myself to participate in discussions. (SL.3.1)  

I can effectively participate in a conversation with my peers and adults. (SL.3.1) 

I can use the writing process to plan my writing. (W.3.5) 

 

Supporting Learning Targets Ongoing Assessment 

• I can participate in a discussion with my peers to compare and contrast four stories on a similar topic. 

• I can plan my paragraph using a graphic organizer. 

 

• Jigsaw conversations 

• Paragraph Writing graphic organizers 
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Agenda Teaching Notes 

1. Opening 

A. Jigsaw Discussion, Part 2: Which Story Setting Makes 

It Hardest to Access Books (20 minutes) 

2. Work Time  

A. Characteristics of a Paragraph: Studying a Strong 

Model for Evidence and Transition Words (15  

minutes)  

B. Studying the Graphic Organizer (5 minutes) 

C. Planning: Using the Graphic Organizer (15 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

A. Take home a copy of your draft paragraph and read 

it with someone else. Based on your thoughts from 

today and from your discussion at home, write a 

second draft of your paragraph. 

• Review: Jigsaw protocol (Appendix 1). 

• You will need approximately 7-8 copies each of Rain School and Nasreen’s Secret School for the jigsaw 

activity. In addition, you will 7-8 copies of text excerpts for That Book Woman (Unit 1, Lesson 10).  

• In advance of Lesson 4, it was recommended that you reconfigure the Expert Groups into new “Jigsaw 

Groups” in which there is one representative from each Expert Group. Jigsaw Groups are needed for 

today’s work. 

• Students make several transitions in this lesson. Understand the lesson sequence clearly, in order to 

alert students to each upcoming transition. 

• Note that students plan their paragraph in this lesson. This is simply routine writing, not a formal 

assessment.  

• Review: The completed graphic organizer for the model paragraph on the Book Woman. 
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Lesson Vocabulary Materials 

obstacle, transition, detail, explain, 

evidence 

 

• Students’ Comparing and Contrasting Texts: Finding Similarities and Differences recording forms (from Lesson 4) 

• Texts students used in Lesson 4 (Rain School, Nasreen’s Secret School, and excerpts for That Book Woman 

• Students’ Text Excerpts for Waiting for the Biblioburro (from Lesson 4) 

• Jigsaw Discussion recording form (one per student) 

• Model paragraph for That Book Woman (one per student and one for display) 

• Book Woman Paragraph Writing graphic organizer anchor chart (for the Book Woman model paragraph) 

• Paragraph Writing graphic organizer (one per student) 

• Lesson 5 Homework (one per student) 

Supplemental Materials 

• Conversation Cards (optional; for display or use) 
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Opening Meeting Students’ Needs 

A. Jigsaw Discussion, Part 2: Which Story Setting Makes It Hardest to Access Books? (20 minutes) 

• Gather students together as a group. Remind students of the work they did in Lesson 4 in their Expert Groups when they 

noted two similarities and two differences between their expert text and Waiting for the Biblioburro.  Point out as well that 

the Expert Groups had to support their ideas with evidence from the texts. 

• Distribute students’ Comparing and Contrasting: Finding Similarities and Differences recording forms from 

Lesson 4 

• Direct their attention to the first learning target: “I can participate in a discussion with my peers to compare and contrast 

four stories on a similar topic.” Underline the word participate. Tell students the ‘participate’ is a verb, an action word, 

which means it’s something you do. Write the definition, “to take part; to become involved” near the word ‘participate’ in the 

learning target. Check in on students’ understanding of the words compare and contrast. Clarify the meanings if necessary. 

• Tell students that their next task is to speak with a different group of peers about the work that they did in the Expert Group. 

The new groups will be called “Jigsaw Groups.” Before the new groups meet however, the original Expert Groups will have 5 

minutes to prepare for the conversation that will occur with the jigsaw groups. Give students 1 minute to find a meeting spot 

to meet with their Expert Group from Lesson 4.  

• Once the Expert Groups have assembled, tell them to think of the setting of their expert text. The Expert Groups should 

review and discuss the physical environment of the expert text. Ask: “What is it about the setting of the story that made it 

difficult for [Thomas, Nasreen, Cal] to access books?” Allow groups to discuss this for 5 minutes. Make it clear that in a few 

minutes they will be split up and mixed with students from the other Expert Groups. As an individual, they will need to be 

able to carry their conversation about their expert text into the jigsaw group. 

• After 5 minutes, distribute the Jigsaw Discussion recording form. Direct students to complete Part A which asks 

students to select which story setting they feel makes it hardest to access books. This should only take a few seconds. 

• Transition students into their jigsaw groups. Ideally these would be groups of three with a representative for each of the 

three texts. This will mean a larger number of groups however. Each jigsaw group could have two representatives from each 

expert group, thus a group of 6 students. The advantage of this arrangement is that each student would have the support of a 

peer who has become an ‘expert’ on the same text. 

• Depending upon how students are 

progressing with their conversation 

skills will determine what steps are 

needed each and every time the 

lessons contain SL standards. Look 

for strong models within the class. 

Use these students within a fishbowl 

or videotape them and use the 

videos for instructional purposes. 

Praise and perhaps reward (in small 

ways) when students are 

exemplifying the class norms of 

conversation. 

• Print multiple sets of the 

Conversation Cards. Laminate and 

cut them into individual cards. As 

students are working in 

partnerships/small groups today 

and throughout the unit, bestow the 

cards to students as a way of 

acknowledging that you witnessed 

them using the desired conversation 

behaviors. At the end of the lesson, 

reward students who were given 

cards by giving them shout outs and 

then collect the cards back for 

continued use through the unit. 
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Opening (continued) Meeting Students’ Needs 

• All students should have their expert text, their copy of the text excerpts for Waiting for the Biblioburro, and their 

Comparing and Contrasting Texts: Finding Similarities and Differences recording form as they head into their jigsaw group 

work. 

• Post and repeat the question for discussion in the Jigsaw Groups: “Which story setting makes it hardest to access books?” 

Jigsaw Groups should begin their discussions. Stress with all students that they must support any claim they make with 

evidence from the texts. Students should follow the class norms for conversation as they hold their discussion. They have 

their texts and the Comparing and Contrasting Texts: Finding Similarities and Differences recording form to use as they 

make the claim for their expert text. Encourage students to ask clarifying questions of one another if they do not understand, 

or to add to other students’ comments based on their memory of that text. 

• Circulate and monitor groups’ discussions. Allow 10 minutes for the discussions. 

• After jigsaw discussions are complete, ask students to complete Parts B and C on the Jigsaw Discussion recording form. 
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Work Time  Meeting Students’ Needs 

A. Characteristics of a Paragraph: Studying a Strong Model for Evidence and Transition Words (15 minutes) 

• Gather students back together. Direct their attention to today’s remaining learning target: “I can plan my paragraph using a 

graphic organizer.” 

• Ask students to share what they think they will be doing today based on the learning targets. Tell students that, just like with 

Nasreen’s story in Unit 1, the story of the librarian and his biblioburros is too exciting and extraordinary to be limited to 

their classroom. When readers encounter really interesting and important information, it is natural to share it with others 

through writing. That is exactly what they will be doing today.  

• Project the model paragraph for That Book Woman for all students to see. Additionally, provide each student with 

a copy that they can mark up and make notes on. Ask students to read the paragraph silently to themselves. After giving 

them a couple of minutes to read it, ask them to Think-Pair-Share about the topic of the paragraph and then share with the 

whole group. Listen for thinking such as: “This is about how the Book Woman has to deal with really difficult obstacles to get 

books to people living in the mountains of Appalachia.” Remind students of the meaning of the word obstacle (something 

that gets in the way of something someone wants). 

• Remind students of their previous work with writing paragraphs, and how much they have grown as writers. Tell them that 

today they will focus on a new skill as they write: connecting evidence from the text and using transition words and phrases. 

Discuss the word transition. Inform the class that transitions often come at the beginning of sentences. Good writers use 

these to make their writing smoother, instead of just listing their details and evidence.  

• Ask students to look back at the model paragraph, specifically the beginning of sentences. They should look for words or 

phrases the writer used to introduce the details and the evidence. Have them Think-Pair-Share about words and phrases 

they see. As students share as a whole group, circle the transition words and phrases in the model paragraph (such as for 

example, another example, in the story). Tell students that when they write their paragraphs, they should try to use these 

types of words and phrases to introduce their details and evidence as they write. Since students have a copy of the model 

paragraph, they can mark up the text and make notes. 

• Consider creating a chart of 

transition words and evidence 

connectors for students. These 

might include: for example, another 

example, also, in the story it says, 

according to the text. 
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Work Time  (continued) Meeting Students’ Needs 

B. Studying the Graphic Organizer (5 minutes) 

• Show the class the Book Woman Paragraph Writing graphic organizer anchor chart (filled in for the model 

paragraph on the Book Woman). Remind students about the purpose of each part of the graphic organizer. Have them look 

between the model paragraph and the model paragraph writing graphic organizer. Make sure they understand that the 

organizer captured all the ideas that would be written about in the paragraph. It’s like a roadmap to follow. The sentences 

flow from the organizer. 

• Specifically, focus on the Detail and Explain boxes of the graphic organizer. Students need to understand that the “Detail” to 

support the topic should be in their own words, and the “Explain” is a specific example that comes from the text. 

• To help students understand the 

process of making a claim and then 

supporting it with evidence from the 

text(s), introduce the use of a 

phrase, “Say it, support it.” When 

they make a claim they are ‘saying 

it’ and then when they follow that 

up with evidence they’re supporting 

it. 

C. Planning: Using the Graphic Organizer (15 minutes) 

• Before students begin to work independently, consider brainstorming the topic of their paragraph together. This may be a 

Think-Pair-Share or a class-generated list of possible topic sentences.  

• Tell students that they will now plan their paragraph about the librarian and his biblioburros. Remind them to begin with 

their topic, then support that topic with details and examples (evidence) from the story. Distribute the Paragraph Writing 

graphic organizer. Students will also need their Text Excerpts for Waiting for the Biblioburro. Students also can use their 

Close Read recording form for Waiting for the Biblioburro from Lesson 3. 

• Give students the next 15 minutes to fill in their graphic organizer. Students can have the option of working independently or 

working in a partnership for the planning stage. 

• In past lessons, students worked in 

partnerships for the planning stage. 

Some students may still benefit 

from this scaffolding, while others 

may be ready to work 

independently. 

• Students can use the Close Read 

recording form anchor chart for 

Waiting for the Biblioburro or their 

own recording form from that story. 
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Closing and Assessment Meeting Students’ Needs 

B. Debrief: Sharing the Graphic Organizers (5 minutes) 

• Debrief with these questions directed to the class as a whole: “What did you do you well with your organizer?” Take 

volunteers to share answers. 

• Continue with: “Based on the sharing we just did, what do you think you could change to make your organizer better?” Turn 

and talk with a nearby student.  

• Cold call on a few students. 

 

 

 

Homework Meeting Students’ Needs 

Tell someone at home about the paragraph you’re getting ready to write. Describe a little about your plan for your writing and 

explain why writers plan before writing.  
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Jigsaw Discussion 

 

Name: 

Date: 

 

Which story setting makes it hardest to access books? 

 

Part A 

Before today’s discussion, which story setting do you feel makes it hardest to access 
books? 
 
□ Chad, Africa (Rain School) 

□ Herat, Afghanistan (Nasreen’s Secret School) 

□ Appalachian Mountains, U.S.A. (That Book Woman) 

 

Part B 

After the jigsaw discussion, now which story setting do you feel makes it hardest to 
access books? 
 
□ Chad, Africa (Rain School) 

□ Herat, Afghanistan (Nasreen’s Secret School) 

□ Appalachian Mountains, U.S.A. (That Book Woman) 

 

Part C 

Why did you choose the setting you chose in Part B? 

____________________________________________________________ 

____________________________________________________________ 

____________________________________________________________ 
 



 

 

GRADE 3: MODULE 1: UNIT 3: LESSON 5 

 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U3:L5  •  March 2014 

CCI Enhanced Module (Williamsville Central Schools) March 2015  •  10 
 

Model Paragraph for That Book Woman 

 

In the story That Book Woman, the Book Woman brings books to families 

living in the mountains of Appalachia. The Book Woman overcomes many 

obstacles to bring books to the families. For example, she has to deal with 

difficult physical obstacles. In the story, it says that the families live way up 

in the mountains. This would mean it’s hard for her to reach them, so the 

Book Woman uses a horse and fills her saddlebags with books. Also, there 

are obstacles related to the weather.  She has to make her trips to the 

families over and over through all the seasons. The story shows her traveling 

and bringing books in rain, fog, snow, and cold. Bad weather would make it 

even harder to reach the families. The story That Book Woman, shows that 

the Book Woman is brave and hard-working because she deals with many 

obstacles to bring books to the families living in the mountains.  
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Paragraph Writing Graphic Organizer: 
For Model Paragraph on the Book Woman 

 

 
 

 
 

Topic:  
 

The Book Woman, a woman who brings books to families living in the 
mountains of Appalachia, overcomes many obstacles 
 

 

 
 

Detail 1:  
 

Physical obstacles 

 

Explain 1: 
 

Families live in the mountains 

Far away 

Has to ride a horse 

Books in saddlebags 

Alone 

 



 

 

GRADE 3: MODULE 1: UNIT 3: LESSON 5 

 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U3:L5  •  March 2014 

CCI Enhanced Module (Williamsville Central Schools) March 2015  •  12 
 

Paragraph Writing Graphic Organizer: 

For Model Paragraph on the Book Woman 

 
 

Detail 2:  
 

Weather obstacles 

 
 

Explain 2: 
 

Makes trips in all the seasons 

Visits each family very two weeks  

Doesn’t stop for weather (snow, rain, cold, fog) 

Has to dress for the weather 

 

 

 
 

Conclusion 
 

Amazing individual 

Brave and kind and hard working 

Reading superhero 
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Paragraph Writing Graphic Organizer 

 

Name: 

Date: 

 

 
 

Topic:  
 
___________________________________________________________________ 
 
___________________________________________________________________ 
 

 

 
 

Detail 1:  
 
______________________________________________________ 

______________________________________________________ 

______________________________________________________ 

 

Explain 1: 
 
___________________________________________________________________ 

___________________________________________________________________ 

___________________________________________________________________ 

___________________________________________________________________ 

___________________________________________________________________ 

___________________________________________________________________ 
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Paragraph Writing Graphic Organizer 

 
 

Detail 2:  
 
______________________________________________________ 

______________________________________________________ 

______________________________________________________ 

 
 

Explain 2: 
 
___________________________________________________________________ 

___________________________________________________________________ 

___________________________________________________________________ 

___________________________________________________________________ 

___________________________________________________________________ 

 

 

 
 

Conclusion 
 
___________________________________________________________________ 

___________________________________________________________________ 

___________________________________________________________________ 

___________________________________________________________________ 

___________________________________________________________________ 
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Lesson 5 Homework 
 
 

Name: 

Date: 

 
 
Tell someone at home about the paragraph you’re getting ready to write in 

school. Describe a little about your plan for your writing and explain why 

writers plan before writing. 
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Conversation Cards 
 

 
 
 

 

 

I contribute to the 
conversation. 

 
 
 
 
 
 
 

 

I stay focused and keep the 
task in my mind. 

 

I listen carefully to what’s 
being said. 

 
 
 
 
 
 
 

 

I make sure I’m face to face 
with my partner or group. 

 

I keep my eyes on the 
person speaking. 

 
 
 
 
 
 
 

 

I respond to what others say 
with comments or 

questions. 


